
  
 

 
 

 

 
 

 

 

 

 

 
 

 
 

 
 

ELEMENTS OF EFFECTIVE INSTRUCTION: OBSERVATION PROTOCOL 

In the middle column, list evidence for each element of effective instruction. Jot down 
other comments as they apply. In the right-hand column, list one suggestion for a 
possible change in the lesson or a suggestion for a future lesson. 

Element of Instruction 
Evidence of the Element/ 

Other Comments 
Possible Suggestions 
or Ideas for Change 

High-level questioning 
(Did the students give 
higher-order responses?) 

Explicit instruction 
in strategies 
(Did the instruction 
explicitly state why the 
strategy is being used, 
how it will help students 
as readers, and how the 
strategy can be used 
in the future or in other 
subject areas?) 

Student-supportive 
stance (Is teacher 
modeling, coaching, 
listening/watching and 
giving feedback?) vs. 
teacher-directed stance 
(Is teacher telling or 
leading a question– 
answer session?) 

(continued) 

FIGURE 4.1. Observation Protocol form. Adapted with permission from Catching Schools: An 
Action Guide to Schoolwide Reading Improvement by Barbara M. Taylor. Copyright © 2011 by 
Barbara M. Taylor. Published by Heinemann, Portsmouth, NH. All rights reserved. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



 

 
 

 
 

 

 

Element of Instruction 
Evidence of the Element/ 

Other Comments 
Possible Suggestions 
or Ideas for Change 

Active responding (Is 
every single child reading, 
writing, manipulating, or 
talking with a partner?) 

Purpose (Did the teacher 
explicitly tell students 
why they would be doing 
the activity?) 

Pacing 
(Is the instruction 
progressing at a pace 
that keeps students’ 
attention?) 

What applications to 
your own classroom can 
you make? 

FIGURE 4.1. (page 2 of 2) 



  
 

 

 

 
 

                

 
 

                

 
 

                

 
 

                

 
 

                

My Vision of Culturally Responsive
 
Literacy Instruction
 

Classroom environment 

My role as teacher 

Role of my students 

Role of my students’ families 

Literacy curriculum 

FIGURE 6.1. Vision Worksheet. 

Steps to Achieving My Vision 

Goal: 


Steps:
 

Do  it  by  (date) 
  

Goal: 


Steps:
 

Do  it  by  (date) 
  

Goal: 


Steps:
 

Do  it  by  (date) 
  

Goal: 


Steps:
 

Do  it  by  (date) 
  

Goal: 


Steps:
 

Do  it  by  (date) 
  

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



  
 

  

      

 

 

 
 

 

 

 

  

Using a Gradual Release of Responsibility to Teach
      (Strategy)  

Week of 

Date 

Text 

Grouping 
configuration 

Select and briefly describe the degree of shared responsibility that best describes each 
lesson. A lesson may incorporate more than one form of interaction. 

Explicit 
strategy 
instruction 

Modeling 

Collaborative 
use 

Guided 
practice 

Independent 
application 

FIGURE 9.3. Gradual- release-of- responsibility planning form. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 
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Spelling Study Plan 

This handout can be used to help students summarize their performance on their pretest, so they can 
develop strategies for studying the words they missed. 

1. I missed  words on my Monday test. 
2. My goal is to learn to spell   words correctly. 
3.	 I will use the following to help me study my spelling words:

 Three-step study strategy 

Word sorts 

Making words 

Partner study 

Memory links 

Finger spelling 

Computer games 

4. I correctly spelled   words on my Friday test. 
5. I  did   did not meet my goal. 
6. I  did   did not use my study plan. 
7. To improve my spelling, next time I will . . .  	 . 

Spelling Study Strategies 

This handout can be used to remind students of (1) the steps for multisensory rehearsal and (2) 
mnemonics for remembering how to spell long words. 

Three-Step Study Strategy 

Step 1: Look & Say 
1. Look at the word you want to learn. 
2. Say the word out loud. 
3. Spell the word out loud. 

Step 2: Cover & See 
1. Cover the word. 
2. See the word in your mind. 
3. Trace the letters in the air. 
4. Spell the word out loud and trace again. 

Step 3: Write & Check 
1. Cover the word. 
2. Write the word. 
3. Check the spelling. 
4. Write the word two more times if your spelling is correct; if not, go back to Step 1. 

Memory Links for Studying Long Words 

Built-In Word Link 
Example: Business is a sin.
 
Example: Clothes are made from cloth.
 

(continued) 

FIGURE 12.6. Spelling handouts and activities. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



 

 
 
 
 

 
 

 
 
 
  

 

 

   
 

 
 

 

 

 
 
 

 

Story Sentence Link 
Example: When I go past a cemetery, I go “e e e!”
 
Example: My principal is my pal, but he has lots of rules or principles for us to follow.
 

Pronunciation Link 
Example: Wed-nes-day 
Example: tom-or-row 

Partner Study Games 

This handout can be used to provide students with instructions for games that facilitate efficient spelling 
study. 

Circle Dot 
1.	 Your partner says a word on your spelling list. 
2.	 You write the word. 
3.	 Your partner spells the word one letter at a time. 
4.	 As your partner spells, draw a dot under each correct letter and a circle under each incorrect or 

omitted letter on your paper. 
5.	 Study the parts of the word with circles. 
6.	 Write the word again and check again. 

Capture 
1.	 Make five rows of dots with five dots in each row. 
2.	 Decide who will go first. 
3.	 Your partner should say a word on your list, and you should spell it out loud. 
4.	 If you are correct, you get to connect two dots that are side by side; if not, your partner gets a turn 

(you get another turn when your partner misses a word). 
5.	 Each time a player connects four dots to make a square, the player writes his or her initial in it so the 

square is “captured.” 
6.	 The player who has the most initialed squares at the end wins the game. 

Teacher-Directed Spelling Activities 

These activities are used to provide explicit spelling instruction in spelling patterns and rules. 

Word Sorts 
1.	 Students sort words, printed on index cards, containing a novel orthographic (e.g., plight, frightening, 

mightily) or graphomorphemic (e.g., assignment, designate, signify, resignation) pattern in order to 
discover the pattern. 

2.	 The novel pattern is discussed and the representative words are added to a word wall, grouped 
together under an easily recognized anchor word for the pattern (e.g., light, sign). 

3.	 Students search reading materials and their own writing samples for other examples of the new 
pattern, and they add these to the word wall. 

Guided Spelling (Making Words) 
1.	 Students are given single-letter or multi-letter tiles to combine into as many different real words as 

possible. These tiles represent the orthographic or graphomorphemic units in a “mystery” word that 
can be derived when all of the tiles are combined. 

2.	 The words are recorded and verified with a dictionary or other spelling guide. 
3.	 If a word is acceptable, it is written in a sentence to demonstrate understanding of its meaning. 
4.	 Students are encouraged to spell other “transfer” words that contain some of the targeted letters or 

units. 
5.	 Students read texts that contain the relevant spelling patterns and monitor their ability to recognize and 

define the words. 

FIGURE 12.6. (continued) 



 

  

  

  

  

  

  

  

  

  

  

  

  

SPACE LAUNCH
 

The parts of a good story include: 

S Î Setting elements 

P Î Problems 

A Î Actions 

C Î Consequences 

E Î Emotional reactions 

The steps to write a good story are: 

L Î List idea words for my story.
 

A Î Ask if my ideas will meet my writing goals.
 

U Î Use encouraging self-talk.
 

N Î Now write a story with million-dollar words, sharp sentences, and lots of detail.
 

C Î Challenge myself to develop more good ideas.
 

H Î Have a last look at my paper to check for mistakes.
 

FIGURE 12.7. SPACE LAUNCH prompt sheet. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and 
Nell K. Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to 
purchasers of this book for personal use only (see copyright page for details). 



  
 

            

          

          

          

          

          

          

          

          

          

          

         

          

          

          

          

          

  

 

 

FIGURE 12.8. SPACE LAUNCH planning sheet. 

SPACE LAUNCH 

Story Planning Sheet 

Author:  Date:  

My quality goal for this story is:  

My quantity goal for this story is:  

Generate idea words for . . . 

Setting elements: 

Problems:  

Actions:  

Consequences: 

Emotions:  

Self-talk statements: 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



  
 

 

           

 

 

 

     

       

 

FIGURE 12.9. SPACE LAUNCH scorecard. 

SPACE LAUNCH 

Scorecard for Story 

Author: Partner: 

Points 

1 = Needs a lot more work. 

2 = Could be a little better. 

3 = Pretty good the way it is. 

4 = Terrific! Other kids should see this. 

Questions for Your Partner 

After reading and marking the author’s story, answer the following: 

1.  Does the writer use lots of descriptive words?  1  2  3  4  

2. Does the writer use different kinds of sentences that are 
clear? 

1  2  3  4  

3.  Is the story creative and enjoyable to read?  1  2  3  4  

4.  Does the story have a beginning, middle, and end?  1  2  3  4  

5. Does the writer include the five parts of a good story 
(SPACE)? 

1 2 3 4 

6. Is the paper free of errors (such as in spelling and 
punctuation)? 

1 2 3 4 

Author Goals 

My total score this time was  . 

My score   did   did not go up from last time. 

The quality goal for my next story is  points. 

Next time I will try to improve my score most for question number 1 2 3 4 5 6. 

I also have set a quantity goal for my next story of  . 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



 

  

  

  

  

  

  

  

  

  

  

  

FIGURE 12.10. DARE to DEFEND prompt sheet. 

DARE to DEFEND 

The parts of a good opinion paper include: 

D Î Develop a position statement. 

A Î Add supporting arguments. 

R Î Report and refute counterarguments. 

E Î End with a strong conclusion. 

The steps to write a good opinion paper are: 

D Î Develop a list of idea words for my essay. 

E Î Evaluate their importance. 

F Î Find even more ways to convince my readers. 

E Î Encourage myself through self-talk. 

N Î Now write an essay with clear ideas, sharp sentences, and great impact. 

D Î Decide if I met my writing goals. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and 
Nell K. Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to 
purchasers of this book for personal use only (see copyright page for details). 



  
 

 

            

  

         

         

         

         

         

         

         

         

         

         

         

         

         

         

         

         

  

 

 

 

 

FIGURE 12.11. DARE to DEFEND planning sheet. 

DARE to DEFEND 

Opinion Paper Planning Sheet 

Author:  Date:  

My quality goal for this essay is:  

My quantity goal for this essay is:  

Generate idea words to build arguments . . .

 For my position Against my position 

Self-talk statements: 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



  
 

 

           

 

 

 

 

 

 

  

 

 

 

    

  

 

FIGURE 12.12. DARE to DEFEND scorecard. 

DARE to DEFEND 

Score Card for Opinion Paper 

Author: Partner: 

Points 

1 = Needs a lot more work. 

2 = Could be a little better. 

3 = Pretty good the way it is. 

4 = Terrific! Other kids should see this. 

Questions for Your Partner 

After reading and marking the author’s essay, answer the following: 

1.  Does the writer use lots of descriptive words?  1  2  3  4  

2. Does the writer use different kinds of sentences that are 
clear? 

1  2  3  4  

3.  Is the essay convincing?  1  2  3  4  

4.  Does the essay include logical supporting ideas?  1  2  3  4  

5. Does the writer include and logically refute 
counterarguments? 

1 2 3 4 

6. Is the paper free of errors (such as in spelling and 
punctuation)? 

1 2 3 4 

Author Goals 

My total score this time was  . 

My score   did   did not go up from last time. 

The quality goal for my next essay is  points. 

Next time I will try to improve my score most for question number 1  2  3  4  5  6. 

I also have set a quantity goal for my next essay of  . 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



 

  

  

  

  

  

  

  

    
     

  

  

 

  

 

TREE BRANCH
 

The parts of a good report include: 

T Î Tell what your topic is and why it’s important with a good lead.
 

R Î Relate important and interesting facts about your topic.
 

E Î Elaborate on the facts with supporting data.
 

E Î End with a summary that makes the reader want to find out more.
 

The steps to write a good report are: 

B Î Brainstorm idea words for my plan.
 

R Î Recite my self-talk to keep me going strong.
 

A Î Ask myself if my ideas will meet my writing goals.
 

N Î Now write a report with good organization, powerful words, and accurate
 
information. 

C Î Challenge myself to come up with more good ideas. 

H Î Have a close look at my paper for mistakes. 

FIGURE 12.13. TREE BRANCH prompt sheet. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and 
Nell K. Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to 
purchasers of this book for personal use only (see copyright page for details). 



  
 

 

            

  

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

          

  

 

 

 

 

 

FIGURE 12.14. TREE BRANCH planning sheet. 

TREE BRANCH 

Expository Paper Planning Sheet 

Author:  Date:  

My quality goal for this report is:  

My quantity goal for this report is:  

Generate idea words for: 

Topic leads: 

Relevant  facts:  

Elaborate details: 

Ending  summary:  

Self-talk statements: 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



  
 

 

           

 

 

 

 

 

 

 

 

 

 

    

   

 

TREE BRANCH 

Scorecard for Expository Paper 

Author:	 Partner: 

Points 

1 = Needs a lot more work. 
2 = Could be a little better. 
3 = Pretty good the way it is. 
4 = Terrific! Other kids should see this. 

Questions for Your Partner 

After reading and marking the author’s essay, answer the following: 

1.  Does the writer use lots of descriptive words? 	  1  2  3  4  

2.	 Does the writer use different kinds of sentences that are 1 2 3 4 
clear? 

3.  Is the paper informative? 	  1  2  3  4  

4.  Does the paper include accurate supporting data? 	  1  2  3  4  

5.	 Does the writer include details to make the topic 1 2 3 4 
interesting? 

6.	 Is the paper free of errors (such as in spelling and 1 2 3 4 
punctuation)? 

Author Goals 

My total score this time was  .
 

My score   did   did not go up from last time.
 

The quality goal for my next essay is  points.
 

Next time I will try to improve my score most for question number 1  2  3  4  5  6.
 

I also have set a quantity goal for my next essay of  .
 

FIGURE 12.15. TREE BRANCH scorecard. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



 

  

 

COLA 
Content: 

� Does my introduction establish the purpose and topic? 

� Does the paper have a definite beginning, middle, and end? 

� Do all of the ideas relate to the topic? 

� Does the title capture the topic and main ideas? 

� Will any part of my paper be confusing or unclear to a reader? 

� Does my ending leave the reader with something interesting to think about? 

Organization: 

� Do the ideas follow each other in a logical order? 

� Do all paragraphs have a main idea sentence and at least two supporting details? 

� Are transitions between paragraphs and ideas clear? 

� Is there enough information to support my main ideas? 

Language: 

� Does each sentence sound right when I read it out loud? 

� Does each sentence say what I mean? 

� Do I use unusual words that make my writing interesting? 

Appearance: 

� Does each sentence start with a capital letter and end with correct punctuation? 

� Did I capitalize names, specific places, and titles? 

� Are all words spelled correctly when I check by reading out loud backwards? 

� Have I carefully examined my demon words and used a spelling guide? 

� Is the overall appearance of the paper neat and clean? 

FIGURE 12.16. COLA checklist. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and 
Nell K. Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to 
purchasers of this book for personal use only (see copyright page for details). 



 

  

SEARCH 

Set goals: 

� I’ve thought about who is the audience and the impression I want to give them; I 
want them to think . . . (e.g., my story is scary). 

� My quality goal is . . . (e.g., a score of 5 on a scale of 1–6 in word choice). 

� My quantity goal is . . . (e.g., at least 10 different descriptive words). 

Examine paper to see if it makes sense: 

� I’ve read my paper out loud. 

� Each sentence and the whole paper make sense. 

� No words have been omitted. 

� I’ve combined sentences that are too short and broken up ones that are too long. 

Ask if you said what you meant: 

� My ideas are clear and related to the topic. 

� The order of my ideas is logical. 

Reveal picky errors: 

� I’ve corrected all errors in spelling, capitalization, and punctuation that I found. 

� Someone else has double-checked my work. 

Copy over neatly. 

Have a last look for errors: 

� I made sure my final copy doesn’t have any new or remaining errors in it. 

� Someone else has checked my work one last time. 

� I did/did not meet my goals. 

FIGURE 12.17. SEARCH checklist. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and 
Nell K. Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to 
purchasers of this book for personal use only (see copyright page for details). 



 

 
 

 
 

 

  

 
  

 

 

 
 

 

 

  

 

Compare: 

� First Cycle: Ask myself, “Does my sentence match what 
I really wanted to say?” 

� Second Cycle: Ask myself, “Does my paragraph match 
the main idea I wanted to express?” 

Diagnose: 

� First Cycle: Pick a diagnostic card (e.g., words are too vague, forgot some words, 
sentence lacks detail, sentence is too long or short, words are in the wrong order). 

� Second Cycle: Pick a diagnostic card (e.g., forgot a topic or main idea sentence, 
lacks a transition, paragraph is too long or short, sentences are in the wrong order, 
need more details about the main idea). 

Operate: 

� First Cycle: Make the change and evaluate the impact by asking, “Was the change 
effective?” 

� Second Cycle: Make the change and evaluate the impact by asking, “Was the 
change effective?” 

FIGURE 12.18. CDO strategy. 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and 
Nell K. Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to 
purchasers of this book for personal use only (see copyright page for details). 



  
 

            

           

FIGURE 18.1. Peer coaching protocol. 

Teacher  Coach  

Date  

Pre-Observation Notes 
Purposes of the lesson: 

Special area to be focused on as requested by teacher: 

Observation Notes (especially related to lesson purposes) 
Things the students were doing well: 

Things the teacher did well: 

Ideas to make the lesson even more effective: 

(continued) 
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PLANNING TEMPLATE FOR COLLABORATION 

Set a goal and vision. 

All members of a collaborative team must know why they are working together and what they hope to 
accomplish. 

What is our goal? 

Choose the right team. 

If the goal of a collaboration affects others, they must be included on the team from the beginning. Having 
their input as decisions are made is much more productive than gathering it afterward. 

Who should be here? 

Gather resources before you start. 

Time, money, space, books, data, or personnel resources essential to the collaboration must be acquired 
up front. It does not make sense to meet without adequate tools. 

What do we need? 

(continued ) 

FIGURE 20.4. Up-front supports for collaboration. Based on Mohammad et al. (2011). 

From Handbook of Effective Literacy Instruction: Research-Based Practice K–8, edited by Barbara M. Taylor and Nell K. 
Duke. Copyright 2013 by The Guilford Press. Permission to photocopy this figure is granted to purchasers of this 
book for personal use only (see copyright page for details). 



  
 

  

           

        

  

  

 
 

 
 
 
 
 

 
   

   

Study group topic:	 Date: 


Leader:  Note-taker: Grade level(s): K 1 2 3 Other 

Members present: 

1.	 Based on your school’s student assessment data (state, local, and schoolwide 
data), data on classroom teaching practices (observations by a coach, lesson plans, 
surveys), and your review of current research on best practices (research articles, 
books on evidence-based strategies and techniques), what are the specific student 
needs your PLC is addressing? 

2.	 What are the proposed goals for your PLC as a whole, and how will each member 
implement instructional change? Be as specific as possible! Remember the goal is 
to change or enhance a classroom practice to improve student performance in the 
area or areas specified above. 

Goals: 
Who is 
responsible? 

Classroom 
application: 

Resources 
needed: 

General 
timeline/ 
target dates: 

1. 

2. 

3. 

(continued) 

FIGURE 21.1. Sample form for a PLC action plan. Adapted with permission from Catching 
Schools: An Action Guide to Schoolwide Reading Improvement by Barbara M. Taylor. Copyright 
© 2011 by Barbara M. Taylor. Published by Heinemann, Portsmouth, NH. All rights reserved. 
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